Amy Arnold-Uptigrove 1
TE 846- Term Project

Term Project: Increasing Reading Comprehension for
Callie through Research Based Practices

Introduction/ Background information on Callie
Standard I11: Knowledge of literacy learners’ understandings, skills, strategies,
interests, values, and aspirations to design effective literacy learning experiences.

For this project, 1 chose to work with Callie* (pseudonym), a student in my
regional middle school classroom for students with mild to moderate cognitive
impairments. Callie qualifies for special education services as a student with a cognitive
impairment. Callie is a 15 year old student that has been diagnosed with Down
Syndrome. Callie is Caucasian and her primary language is English. 1 chose to work
with Callie for this assignment because although she is almost at grade level for letter and
word recognition/decoding, it has been obvious that she struggles in the area of reading
comprehension. According to a psychological evaluation done on 5/24/2011, Callie is
decoding at a 5.3 grade level and comprehending at a 2.3 grade level. Callie lacks the
comprehension strategies needed to gain meaning from passages and “Without the skills
of reading comprehension and the motivation for reading to learn, students’ academic
progress is limited” (Alvermann & Earle, 2003). Callie’s decoding abilities are slightly
below grade level, but she does have enough skill to be able to read independently.
Reading is considered an area of strength for Callie. Due to Callie’s deficits in reading
comprehension, this is the area of focus for the lessons to follow.

Callie consistently shows that she has the motivation for reading to learn, it is just
an area of difficulty for her. She is a hard worker and an absolute joy to be around. She
loves being at school, pleasing others, and is motivated to put forth her best effort. Callie

has great self-esteem and loves being social. When completing any sort of task or
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assignment, Callie is always thorough and has the motivation to produce quality work.
She takes her time and pays attention to detail. She loves teacher/staff interaction and
loves to receive verbal praise for her accomplishments. It is not uncommon to hear Callie
telling staff and other students that she “already knows how to do this” or “this is easy for
me.” Although Callie is a good student sometimes her perception of her abilities and the
level that she actually performs is not always consistent.

Callie’s parents are divorced; she splits time between her father’s house and her
mother and step-father’s home. Both of Callie’s parents are extremely supportive and
involved in Callie’s education. They attend all IEP meetings and are receptive to any at
home strategies that we have put in place. Callie is involved with No More Sidelines
(NMS), an organization whose goal is for individuals with special needs to participate
socially with their peers in the community. Callie is always going to dances, sporting
events, and other outings with NMS. Callie is a wonderful young lady.

Current Classroom Climate

Standard 1V: Ability to establish a caring, stimulating, inclusive, democratic, and safe
literacy learning community where students take risks and work independently and
cooperatively.

| have an interesting position this year in terms of my ability to control the climate
of the classroom. | travel between four different classrooms (three buildings) throughout
the course of a school day. | am only in Callie’s classroom for 5™ hour. During this hour,
their teacher, who spends the rest of the school day with them (except for any ‘special’
that they may attend; art, gym), takes her planning period. Luckily she is a wonderful
educator that I am able to work closely with to create a positive classroom environment.

| work very hard to make my hour at the middle school a positive and safe environment.

| try to create an environment where my students feel comfortable taking risks and being
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themselves. Everyday as they enter the classroom from lunch, | personally take the time
to greet each one with a smile in hopes to start my time with them positively.

Due to the self-contained nature of the program, my students are able work on
tasks that are at the appropriate level cognitively. | do put forth the effort to keep
expectations high and the developmental level of the work appropriate for middle school
age students. In other words, although some of my students may be academically and
socially functioning at an elementary grade level, | do not give them work that seems too
‘kiddish.” My students are middle schoolers and | keep that in mind when developing
and implementing curriculum. By doing this I provide multiple opportunities for my
students to work cooperatively to process different concepts or information. Because |
only have nine students in my class at one time, | am able to consider their interests and
provide autonomy in the classroom by involving them in the decision making process and
offering them choice in activities.

Pre-Assessments and Goals for Callie

Standard I: Knowledge of learning and child development theories and the processes of
reading and writing to inform literacy assessment and instruction.

Standard I1: Knowledge of curriculum content and grade level performance
expectations to set informed and purposeful goals that facilitate students’ literacy
achievement and enable them to use literacy as a tool for learning across disciplines.

To lay the ground work for this project | completed the Qualitative Reading
Inventory-5 (QRI) informal assessment and two additional multiple choice
comprehension passages. We always use the QRI-5 three times throughout the course of

the school year on each one of our students. It includes grade level word list assessments

so that Callie’s oral reading accuracy can be assessed. This provides information so she
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can appropriately be placed for the comprehension portion of the assessment. As shown
in the attached archive evidence, #1, 2, and 3, when asked to read the words on the:

e 2" grade word list, she correctly identified 20 out of 20 words (100% accuracy).

e 3" grade word list, she correctly identified 19 out of 20 words (95% accuracy).

e 4™ grade word list she correctly identified 19 out of 20 words (95% accuracy).

« 5" grade word list she correctly identified 18 out of 20 words (90% accuracy).

e 6" grade word list she correctly identified 17 out of 20 words (85% accuracy).

e Upper middle school word list she correctly identified 11 out of 20 words (55%

accuracy).

The results showed me that on the second, third, forth, and fifth grade level lists she
was reading at the independent level. It was not until Callie reached the sixth grade level
that she dropped down to the instructional level and the upper middle school level where
she reached the frustration level. The results of both of the assessments proved what we
already knew, that Callie is reading independently somewhere between the fifth and sixth
grade level. It also gave me an idea of where to place her for the comprehension portion
of the assessment.

The QRI includes both narrative and expository comprehension passages and it
measures comprehension through explicit and implicit questions. | started Callie at level
two, which has a second grade level equivalent (shown in the attached archives #4-6)
with a narrative passage titled “What Can I Get for My Toy?” | completed a running
record while Callie read this passage aloud. She read the passage with zero miscues and
with 100% accuracy. Immediately following her reading | asked her to recall as much as

she could remember about the story. She recalled 10 out of the 38 ideas from the story
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with several verbal prompts like “where did this happen at” and “how did it end?”” Once
she did the free recall | asked her eight comprehension questions about the story and
recorded her answers. Overall Callie got 3 out of the 8 questions correct (38% accuracy-
frustration level), 2 of those were explicit and 1 was implicit. The following day Callie
completed the expository portion of the assessment with a passage called “Seasons”
(shown in the attached archives #7-9). | completed a running record and Callie read the
passage with zero miscues and 100% accuracy. Immediately following her reading |
asked her to retell to me as much as she could remember about the story, she recalled 6
out of 42 ideas. | then asked her eight questions about the passage and recorded the
answers. She correctly answered 3 out of the 8 questions correctly (38% accuracy-
frustration level), 2 of those were explicit and 1 was implicit.

The next two informal assessments that Callie completed are shown in the attached
archived evidence (#10, 11). They are at the 1% grade reading level and required Callie to
read a short narrative passage and immediately answer 3-4 multiple choice questions. On
the first passage she answered 1 out of the 3 questions correctly (33%) and on the second
passage she answered 2 out of the 4 questions correctly (50%)

It was obvious to see by looking at the results of the assessment that reading
comprehension is an area of weakness for Callie. Although she is almost reading at grade
level, she has not yet mastered the strategies needed to comprehend at grade level. It was
noted in the module readings that “motivation and engagement in reading correlate highly
with reading comprehension; they are needed for strategy development” (Guthrie et al.,

1999). Fortunately for Callie, she is motivated and enjoys reading, so hopefully we will
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be able to take steps towards closing the gap between decoding ability and her ability to
comprehend.

Lesson Implementation

Standard V: Ability to select, adapt, create, and use rich and varied assessment and
instructional resources that enhance students’ literacy achievement.

Standard V1: Ability to use a variety of approaches and activities, derived from high-
quality research, to help students improve their literacy skills.

I am in Callie’s classroom 5™ period everyday, but for the purpose of these
lessons | will work one-on-one with Callie during my planning period, 2" hour. Over the
course of these two lessons Callie will learn two comprehension strategies that she can
apply while reading a text. Due to the nature of the classroom, | am going to focus on
narrative texts because that is what Callie is typically exposed to. The first lesson will
introduce a self-questioning strategy and the second lesson will introduce a visualization

strategy. Both are considered evidence based practices.
Lesson #1- The “I Wonder” Strategy

Michigan Functional Independence Extended Grade Level Content Expectations
(8" Grade ELA):
R.MT.08.EGO1: Self-monitor comprehension when reading or listening to texts
by automatically using strategies used by mature readers to increase
comprehension, (e.g., predicting, constructing mental images, representing ideas
in text, questioning, rereading or listening again, inferring, summarizing).
R.AT.08.EGO01: Be enthusiastic about reading for leisure and to gain information.

Learning Goals:
1. The learner will pose questions before, during, and after reading a text.
2. The learner will use inferential or evaluative reasoning when answering questions
about a text.
3. The learner will generalize the “I wonder” strategy to a variety of texts.

Materials needed: Chart paper, marker, pencil, copy of Jamie O 'Rourke and the Big
Potato by Tomie de Paola, picture of children playing in the rain (attached evidence #12)

Anticipatory Set:
e To set the stage and capture Callie’s interest I will start the lesson off by showing
her a picture of children playing in the rain. I will ask her to come up with as
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many questions or “I wonders” as she can regarding anything about the picture. If
needed, | will prompt her with example questions, i.e. “Who are these children”
or “What is the weather like”.

Once a few questions have been asked, we will discuss how it is important to ask
questions in numerous aspects of life. 1 will then introduce how it is important to
ask questions when we read, it helps us to better understand and the text.

Input & Guided Practice:

| will then show Callie a piece of large chart paper that is divided into three
sections: before, during, and after. 1 will explain how it is important to ask
questions before, during, and after we read.

| will then introduce the book, Jamie O ’Rourke and the Big Potato. 1 will tell her
to look at the cover of the book and come up with as many questions as she can. |
will provide prompts if necessary, “Look at the leprechaun” or “What do you
think that mans job is?” I will record the answers on the cart paper under the
heading before.

I will then tell her I am going to give her a choice about reading the text, | can
either read it to her, or we can take turns reading it aloud. | will then explain that
it is important to ask question while we are reading too. | will show Callie where
we will record the questions that we come up with.

Either she or I will start reading the text aloud. If within the first couple pages
Callie does not formulate any questions | will come up with the first one to model
the process. | will record it on the chart paper under the 'during’ heading.

We will continue reading the text aloud and recording all of the questions that we
come up with. 1 will continue to model asking questions if needed. As we read, |
will stop often to see if any of our questions from before or during have not been
answered yet. If so, we will check them off as answered.

Once we finish the book, we will generate questions and put them under the after
reading heading. We will go back and answer any unanswered questions. If a
question remains unanswered from the direct reading of the text we will do some
inferential reasoning to decide the answers.

Checking for Understanding:

To wrap the lesson up, we will discuss why it is important to ask questions when
we read. Together, on the chart paper, we will generate a list of why it is
important. The following day Callie and I will tell the class about the new
strategy that we learned and share why it is important to ask questions while we
read.

Extension

As an extension to this lesson, when Callie becomes more familiar with this
strategy, | will have them write their own questions on sticky notes in their text,
and record their own answers. | plan to teach this strategy to the whole class.

Lesson #2- The “Sketch-It” Strategy
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Michigan Functional Independence Extended Grade Level Content Expectations
(8" Grade ELA):
R.CM.08.EGO01: Visualize and connect personal knowledge, experience and
understanding of the world to themes and perspectives in text in order to make
predictions and draw inferences and conclusions.
R.AT.08.EGO01: Be enthusiastic about reading for leisure and to gain information.

Learning Goals:
1. The learner will sketch then visualize the image that a narrative text creates in
their minds.
2. The learner will share the images created and explain what clues in the text gave
them these images.

Materials Needed: Pencil, paper, whiteboard, marker, the Youtube version of
Somewhere over the Rainbow, a copy of Jamie O Rourke and the Big Potato by Tomie
de Paola

Anticipatory Set:

e To get Callie thinking about creating an image in her head, | will start by playing
the song Somewhere over the Rainbow by Israel "1Z" Kamakawiwole. Once we
are finished listening to the song, | will have Callie sketch the visual images that
the song created on a white board (this song provides numerous opportunities for
visualization). We will discuss how visualizing and creating mental images
makes the stories come to lift and become an active reader.

Input/Guided Practice:

e | will get out the book Jamie O ’Rourke and the Big Potato and tell Callie that we
are going to re-read this story. | will explain that this time 1 am going to read it
and not show her the pictures this time.

e | will start reading the text and pause after a few pages and have Callie sketch the
visual images that she has in her head. | will have Callie share the image with me
and to take it a step further I will have her show me what words or phrases in the
text that contributed to their image.

e | will continue reading and stop 1-2 more times to have Callie sketch again.

Checking for Understanding:

e To wrap the lesson up, we will discuss why it is important to create visual images
in our minds while we read. Together, on the chart paper, we will generate a list
of why it is important. The following day Callie and | will tell the class about the
new strategy that we learned and share why it is important to visualize while we
read.

Description, Analysis, and Reflection:



Amy Arnold-Uptigrove 9
TE 846- Term Project

When creating these lessons, | wanted to teach Callie something that was
research-based and that she would actually be able to generalize and use. The first
strategy that | taught to Callie was the self-questioning strategy. | was reminded of this
strategy in our module readings, but it is also a part of reciprocal teaching, which our
district urges teachers to implement in their classrooms. “Self-questioning is a useful
strategy for readers who can decode words but who do not understand or remember what
they read. It does this by encouraging them to become active in their learning and
helping them make inferences the author assumed they would make.” (Ehren, B. J.,
2005). Although Callie is a good decoder, she often misses important information in
texts and that keeps her behind her peers. Overall, the teaching this strategy to Callie was
very successful, but there are a few things that I will change for next time.

When | showed Callie the picture of the kids playing to get her attention, she
responded well to it. Providing her with the “I wonder” frame, rather than the ‘ask a
question’ frame was really successful. Often times in this classroom | ask the students if
they have any questions about a certain topic. Usually, everyone in the class hand shoots
up, but rather than asking a question, they tell me something. They do not quite
understand what it means to ask a question. By using the terms “I wonder” Callie was
able to ask questions successfully. The first question that she posed was “I wonder if that
kid fell in the hole and is hurt”; she then asked “Are they going to help him?” She was
very engaged at this point in the lesson. Once we discussed the picture, | introduced the
book.

When I showed her the chart paper and told her we were going to ask “I wonders”

before, during, and after we read the book and write them on the paper (attached evidence
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#13). This immediately got her attention. She wanted to take the chart paper home when
we were done. When | asked her to brainstorm any questions she had by just looking at
the cover, she did awesome. She immediately came up with four questions. When |
started to read it the book, she was just listening appropriately, but not posing any
questions. | modeled the strategy on the second page by creating an appropriate question
to ask. That really got the ball rolling...almost too much. She started asking 4-7
questions for every page. That is one thing I will do differently next time, talk about the
types of questions we ask. She was asking very surface questions, i.e. “Will that man
wake up?” I would like her to ask more critical questions that require her to think more
deeply, but for the first lesson I think it is a good start. | plan on teaching this
strategy/lesson to the whole class and then taking it a step further. Once they are
comfortable with the strategy, my hopes are to have them writing questions on sticky
notes and place them in their books to come back to and discuss later. Hopefully, as
Callie (and the rest of the class) becomes familiar with the strategy, she will be able to
ask much more critical questions.

The second strategy that | taught to Callie was the visualization strategy. It was
noted in one of the module readings that “Studies have indicated that imagery can be
taught as a strategy to enhance comprehension (Gambrell & Jawitz, 1993; Kanopak,
Williams, Granier, Avett, & Wood, 1991) and that imagery training can help poor readers
monitor their comprehension as well” (Gambrell & Bales, 1986). This is an easy to do
strategy that can be perceived as ‘fun’ by the students. | also think it is important that

“Researchers have found that imagery may play an important role in making stories come
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to life for the reader (Long, Winograd, & Bridge, 1989; Sadoski & Quast, 1990). When
modeling and teaching this strategy | chose to use the same book that I used in the first
lesson, Jamie O 'Rourke and the Big Potato, by Tomie de Paola. | chose to do a repeated
reading of the text because it has been noted that “for struggling readers, one of the by-
products of reading the same text repeatedly is that eventually they can read it fluently
and accurately, allowing them to consider the meaning of the passage without the burden
of decoding” (Ivey, G., 2002).

When | introduced this strategy to Callie she was very excited, she loves to draw.
When | played Somewhere over the Rainbow she drew a beach scene on the white board.
I then explained to her that creating a visual image in her mind will help her to remember
and understand the story better. When I told her we were going to re-read Jamie
O’Rourke and the Big Potato, but not look at the pictures she was immediately interested.
| did explain to her that these drawings were just quick sketches and we could not take
too long. | set a timer that allowed her 3 minutes for each sketch. Providing her with that
reminder was really helpful because she is a very detailed-oriented artist! The section of
the book that I read that she had to first sketch was “...sitting in a circle of ferns in the
moonlight was a leprechaun sitting and hammering tiny nails into the heels of the fairy
boots he was making”. I have attached the drawing that she completed for that passage
(exhibit #14). We continued reading the book and she completed two more sketches.
Every text that we have read since then, Callie has raised her hand and asked if she can
sketch what she is imagining. I had to explain that we don’t always have to put the

images on paper; it is still good to just create them in her mind.
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| honestly feel like both lessons went really well. | already have it in my lesson
plan book to teach both of the strategies to the whole class with Callie’s help. The
classroom teacher and | have agreed to give a verbal prompt before and during a reading
of a text like, “don’t forget to create that image in your mind” and “what sorts of
questions do have about this”. Hopefully with those prompts Callie, and eventually all of
the students, will generalize both of these strategies while they are reading.
Post-assessment
Standard I: Knowledge of learning and child development theories and the processes of
reading and writing to inform literacy assessment and instruction.
Standard I1: Knowledge of curriculum content and grade level performance
expectations to set informed and purposeful goals that facilitate students’ literacy
achievement and enable them to use literacy as a tool for learning across disciplines.
After | taught both lessons | retested Callie with the QRI-5 and two more 1% grade
narrative reading passages. My goal is that she has made some small gains on all of the
assessments. | first had Callie take the graded word list assessment. As shown in the
attached archive evidence, #15, 16, 17, when asked to read the words on the:
e primer, 1 grade, 2" grade, and third grade word lists she correctly read 20/20
words (100% accuracy)
e 4™ grade word list she correctly read 19 out of 20 words (95% accuracy)
o 5" grade word list she correctly read 19 out of 20 words (95% accuracy)
e 6" grade word list she correctly read 19 out of 20 words (95% accuracy)
e Upper-middle school word list she correctly read 11 out 20 words (55% accuracy)

The results are fairly consistent with her pre-assessment results. She did get one

more word correct on the 5™ grade list and two more words correct on the 6™ grade word
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list. Overall, her basic reading decoding did not significantly improve after the two
reading strategies were taught.

After completing the word lists, | had Callie complete another QRI-5 narrative
comprehension assessment and an expository assessment. | complete a running record
while Callie read the narrative story “The Family’s First Trip” (Exhibit # 18, 19, 20).
Callie read the passage with zero miscues and 100% accuracy. When asked to recall as
many ideas as she could from the passage, she recalled 10 out of 52 possible ideas. | did
provide her with prompts like “what else can you tell me” and “where” during this
portion. Callie then answered eight comprehension questions orally. She correctly
answered 4 out of the 8 questions (50% accuracy), three of those where explicit and one
was implicit. Callie did have a slight improvement when compared to the results of her
narrative pre-assessment. On the pre-assessment Callie correctly answered 3 out of the 8
questions (38% accuracy). So, she improved by answering one additional question
correctly. 1 did give her a verbal prompt before she read the passage to remember to
apply the strategies that she had just learned.

Callie then read another expository passage titled “Whales and Fish”. I completed a
running record while she read aloud and she had zero miscues and 100% accuracy
(Exhibit # 21, 22, 23). When asked to recall as many ideas as she could from the
passage, she recalled 2 out of 49 possible ideas. Callie then orally answered eight
comprehension questions. Callie only answered 1 out of the 8 questions correctly (13%
accuracy). When looking at the results of her expository pre-assessment, she actually
scored lower on her post-assessment. She answered 3 out of 8 questions correctly (38%

accuracy). | was not too surprised by the fact that she did not do as well on the non-
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fiction assessment. First of all, when I taught both strategies to Callie, we used a fiction
text. Non-fiction is much more difficult for Callie to comprehend.

Finally, Callie completed two more of the 1% grade reading and comprehension
passages (Evidence # 24 & 25). On the first passage Callie correctly answered 3 out of 4
questions correctly (75% accuracy). On the second passage she answered 4 out of 4
questions correctly (100% accuracy). When comparing these results to the pre-
assessment 1% grade passages, Callie did significantly better on the post-assessment; she
had a 33% and a 50% on the pre assessment compared to a 75% and 100% on the post-
assessment. Overall, Callie did better on the 1% grade passages. There are a couple
reasons that | attribute this to. First, both passages were fiction and they were
significantly shorter than the QRI-5 passages. She did not have to read so much bulk.
These were also multiple choice, so the right answer was there; she just had to identify it.
| also think that because they were shorter and fiction, she could apply both strategies
easier. |did give her a verbal reminder to use the strategies while she reads.

Looking ahead, | am interested in assessing her again after a few weeks of using these
strategies consistently in the classroom. She really only had one opportunity to apply and
practice using the strategies. As she uses them more regularly, I think that her
comprehension will continue to improve. | do have to keep in mind that Callie has a
cognitive impairment, so she may never be able to comprehend at grade level. But, if |
can give her tools that she can actually use and apply, | do think that she is capable of
making more gains. | am also interested in using more non-fiction texts in the classroom.

When looking at the results, | saw that Callie really struggled with the expository texts.
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She needs to be exposed to non-fiction because it is what she will encounter as she grows

into an adult.
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17 classihied = 17, imnougrants 7
18 preseeved ‘—L— e - |8 ruserable "/— m—
10 lushioned / — 19 betths e —
PO ra=

} caurageous

- -
uppre ssed

18

U 2.55.4

A = %

Tonal Correct Autonsatie li 20 - ﬁ ~

Total Correct Wentilied 20 = W

Total Namber Correcs 0=

| e

LEVELS

f .
Independen: [ Instnictonal |

total Cortect Automatic

Total Correct Identafied

— Total Number Correct A= %

1RIG

SU=-100'%

Level &

199

Framirier Wtrrt 208
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Level: Two

Narrative

Concept Questions:

What daes “new toys” mean to you?

/
/ (3-2-1-0)

time” mean to you?

What does “toys you've had a lo

/ (3-2-1-0)

What are reasons for %ing toys?

(3-2-1-0)

Score: 9= %

FAM UNFAM

Prediction:

“"What Can | Get for My Toy?”
v vV

It was a Saturday morning. John looked at the
VVVV v Ty
toys in his room. They were all old and he wanted
v v Y VvV vV v
something I}év John went to his mother. “All my
Vv v YV SV v
toys are old,” he said. “I want i/methmg newl/o
v v/
play with.” His mother looked at him, “John, we

Exhibit #4

v v

f S AT W

| don’t have the m onez to buy you any[hing new

v
You'll have Lo‘/fmd a way to make so%\}hmg new.

v
| John went bac‘{ to hlS room and l ed around a
| v /v
| the toys. There wete many Loys that were fun Bt
Vv Vo v VY
he had played with them so much that Lhi./weren
v v VvV oy
fun anymore. Then he had an idea. His friénd Chri:
S S SV

wanted a t?ck just like hls red truck And Johr

/

wanted a car like Lhe one Chns got for his blrttﬁay

|V v
[ Mye they could trade John ra\réo‘v{n the s[ree( t(
\ v o7 v Vo v

Chris’s house. “Hey, Chris, would you trade your cal

we can [rade somethlng else. That way wej/alway‘
v/ i S W NS
have something new to play with.” (171 words)

“T'll trad L;/
Lrae y

0 errors

Number of Total Miscues

(Total Accuracy):

Number of Meaning-Change Miscues

(Total Acceptability): -~

Total Total
Accuracy Acceptability

0—4 miscues Independent 0-1 miscues

5-18 miscues Instructional _—_ 5-9 miscues

19+ miscues ___ Frustration — 10+ miscues

Rate: 171 X 60=10,260/ —_seconds = WPM

Correct WPM: (171 — b errors) X 60 =
seconds = CWPM

el

What Can | Get for Mv Tov? 211
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Level: Two

Retelling Scoring Sheet for
“What Can | Get for My Toy?"

Setting/Background

John looked at hus roy

‘/ [hey ware a'd

0a

_‘_/,.'hn wanted somettiins
/ thal was ticw

Q

Events

John wehs 10 his mathes
My 1oys are old,

e aad

I want somadhimg

Hew

1o play with ~

His mother looked

A fehn

Level 2

We don't have money

= huy something

new "

fofin had played with hils 1043
s oo b

Ut they werent lun
Mivimote

__. Hsfriznd

A Chns watined a rusk

st hike bis tmack

_ hsyednuck

\_A/.‘l"'i Johin wargted a ¢
hke Chrisscar

M Maylse they could rade
lohn ran

_ down the et

to (Chnss house
;/ “Would you wads your car
_{ for iy truck

“Sure
_ said Chns

212 Sacmon 180 Tadl Maranaks

Exhibit #5

(Yee (8

Resolution

We <an trade somelhung else

later

Wl slwavs have someilung
I ¢ (4
o

1o prav with "
38 ldeas

Sumber olbadess gealied l Q

Orber idess redaliod invludng mierences

Questions for
“What Can | Get for My Toy?"

1 Arthe b_'-;";r_;;u:i_' of thie story, what did ;l"'}"". teil
his mother he wanwed® !

Exphar something rew ro play with

He wantd domithin
new 0t the e

3 Wiy did John want 2 ngw oy to play with?
Pl it becanse b had played wirh B old

o nuch they weren: interssamg (o hum

nymare . he got bored with them. Note' "B
ke not accentable—-Lhe story disusses
lobins bonsdom and mdicatesthat hus 1ays were

desired by anecher cinlid

He thiays he wants

10 trade wl Chrd
50 ﬂwj O ij
1 Do}e* her

NG wasiad |02 @ e

3¢

Q) PREWIOE ¥ UEDNNDRY D

Sl Lo Lo

Lo 220 0
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Level: Two

5

= 3 Whatdid John3 mather siv when he asked her
- o buy somettung fiew for lum?

3 Explicit they dicdnt have the money to by anv
= thing new; bed have 1o make somettung new

© ‘Well we dont have

5 tl

I monej

: (@ What dhd John do to ger whar he wanted?

B Explicee, be went to his friend house and asked
,i hum 1o trade 1035 wach lum

He wants a. truck  he
¢ deesnt \naue encu b

mme% e hos t0¢
i s L cfSL
implcit the boys would always Hay ¢ something

few r nlay with, bavs had New rovs withau
spending money

6€Cau92, it IS‘ oot
t0 share, John & Checs

(e P\a\jt (g therd

£
ht A Hemnh : stord, whut did his riend sugp-
Best bl they do

Fxpliu tr}.‘le again lare:

Because *hej \Otj
=1 0(‘.‘504 her

\'. frading 4 good wlea®

Exhibit #6

7 Inthe future what must both Bavs have for
wrading 1o make them hoch happy?
Implicht tows ta the oiber boy wanted

21

Pecause theyave hap

10 play foegether

& Whe dovon think hat 1he Bovs will trade
agan!
implicit they wall et bored with the 1 ays they
traded. they will want 7 new toy Aan

Becau se /the Piay
10qether and ‘W\@

e 50 mthj C““
C}\U«d .

dwi 1y rwekl 4 car,

Rusmber Conet Impltr S

Total 3

Indepencent # cormu

—— Imanirtenal 6-7 oustect

WhatCan | Getioe My *me? 213
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Level: Two

: Expository )

Concapt Questions:
Wi 4o flowers aeed 10 gro '

Whist does Torgse ammals (nthe wanger” measn ’

1o ou?

_\f Ahey ﬁzc_ccki_
' dhew hove \o_ﬂud._g_
| A ONY .‘19&* _daaa

Whit does “Clur@ing essins’ mes w y a?

| The l4aws ¢ cinthe
(ml tzu.+ mest %_

| Score: M= K
‘ = =AM LUNFAM
Prediction:

| im_xﬂ m_summ

\‘]. 1}“5_ L*)\(L*e tiif;;z_

c\u\% have e S

“Seasons”
! w YV S v v

ticte \'r foyr seasons w4 -.r 1r They ate spring.
summet .:«'ﬂ and w-\{ Each season lasts abour
oSS S o \/
three morths ‘-p:;lg is the <ason waeh n‘w‘/g

|
v v
Legins: Tnt “cgv 187 bc:cmb \vu m ‘-\a/
\m?{ r:n"l and 15( mazks ]“nﬂL: 2 u\x Somie

226 Sertinn T4 Taat Mgseale

Exhibit #7

Vo A A . W /
plaries that looked de ad during the win
./ il 4 Vs e A/
sgam Tulips are planis tha: .onr*'lr Ry SDriNg
Ve o s ‘/ ozt AL
Summer begns o jane 2»"h fer pecple wha
Vo, P o /./ /i v
hvein the U m't:_ Shres fume 20kh = the longest

v ./ o / v
daviof h: veari s{us We }?{' more ..ml.; i 41

Jo
e
=1
2

v } Ve v
@iy than ..»( *r‘v/u{ fv, Ineess come us i sutt
///-/./"//u\//
wer One tug that Cormes oUL IR spmmes lkes 0

A LA A

‘
wite. The tire hurisand it tehes Do you know what

e K

3 bug 1s? los ihe deerily

?/n‘t' “{b afid ladl !"5\"{ \/ '1\‘4:1/1‘\- et
e

\/./.// .//.//./ =

3

5\

L
::
5.

{1 fall we conbsue 10 get Jess lighe from the sup In
7wt ke // el MG
the North leaves ‘)t,.)l o die’ Woen they die y
v gpre 2V I ot W
turn brown Ther they Fali off Nurs fall from trees
" PRI L SN —
[hev ate saved Dy squinels o el in 1ne winley
' S
Winter ’ce'fr:; just 3 jew davs-belore C:‘.‘ri/sl_fz's,
S o I

December 215715 the shomest cc(nf the vear for us.

< -
s SR A S ,,»;(x £ &5 Ran on 6 ciber day 15
v Bk A M AN

.nm:r mény ammals have 1o Lve ¢ n food that they

\
53
N

o

s
Ted du‘x{ng X i THere ot 03 gl pl
\ S

(g animals 1o 2a W

o .\L\&/h 201th The seasons keep chungng Flant

!Ir:‘_"v:su;: ansd ends g k et 1247 words)

| PIRELE v Uiy oy e IR o ike LOZ & Uiy

4 Uy e WO e

22
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Level: Two L al

o

Namber of Toral M \u—r m y ] m
Toral Avcuracyd _D_'DD‘&’U _ June 2(xh Is the longest day
L] Numher ol Medrang Change Moucue: (RCCLL' q oj S

Insecss come our

Ve

= o Accopsabiiy|
Y Inthe summer
Total Tozal

Avcuracy Acceptability

- : — 15 che deeytly
_’ € i e Independens / Ol miscues

Main Idea

One bug likes o bie

723 mistun Insractions! =13 musches '
Fall beging

2 04 1mISCUeS Frsrarion 1%+ mRsnes S c';nng ‘-cplcm'nc:

B Rate 247 X &0 = 14,820

— WPM Details

Cotrect WPM: 1247 - We corunue to get less Lghy

) o

weionds = WM _ Drom the san

nihe sl

|

Leaves bepin to dee

) They twm browr
Retelling Scoring Sheet for “Seasons” thied thei (bl ofl :
WIS ure save J
Main Idea kA

oy sguirrels

S B L

w1

Thote are seasons cat

_four seasons i the wanrer
2 aveat
Main ldea
Details )
i Winter begins
Jhiey ate spring a fow dayn

/ —

FImmes,

)
L]
)
L)
)
3
Y
)
;)
L]
L]
L]
9
L]
4
9 .
4 PP fall, D S S
4
3
»
-
-
F)
F
F)
F)
4

Z and wintet Details

. December 215115 the shorest da)
Main Idea ’
of the veat

sonng 1s the season Aoumake have 10 hve on foed

when aew Iife begims that they stores

: dunng the
Details

o LN E Y tekmac
s The weather becomes warmet 42 ldeas
R Numiber of ideds 1ecalied

anl hight routke plants grow 3
P % Cidzr adeas recalled, wchading Indegences

lulips come up

ery Sprng

Main Idea

Sammer begims

on Juna 2(th

Seasars 227
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Level: Two

]
it

Questions for "Seasons” & Why da leaves diz ia the [t even when the
- wearher s warmn’
II/H'J“' long does each season usually fas? Implicit: there'is fess hight

Expliir theee montis

, \
"1 olont Veneber Lot Lnew)

A About when in Seprember does fall bepe?
2 What are the condmans needed for tlowersta Implicis- around Sepiember 20th

HLUGE 51 UOCINENMISY | ) UEREINDT umites LS @ iyfeadng

come up I sprng? i |

Imiphicit: wastn weather, i, of light 0 6‘\\) ; |

Bevauge Tho vavw N2 Q -
will topu dewn for

|

; &
‘n‘i (lOM‘S /‘C 3 rM M ' 8 Why dosquieis save nu:a‘:or eang 1 J
- .

winter? |
-3 Whach day has more sunlight than ariy other” impliar Frod 1 scarce; or there 15 less food
Explicit’ Junie 20th avalable 1 the winter '

th O\GOdlj ﬂrmj have 40 Find
(o 4o Stere becatsv
4 According to your readmg, what insects bite O\X Q(lﬂ;‘\ (\ ﬂ(L

ety

@‘5 imuer ©orredt Explicir ‘_Ltj ;‘5 qG T ‘

| LS

- 1 . : - n» mn 1
3~ How do vou know that fall 1 comngeven it Fe
the weather s warm! — imstruonaal B CorTes
Explcir there is less davhight. or the leaves tom
’* {CAET t
brown \

(4 alts td i~
%Oﬁm(

228 Zactor 14/ Test Mazenials
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P(e- fssessmunt  Y-[T1Z :

vuprehension { 1s1_comprehension)

o A (dandicd -

Ann Strings Beads

Ann loves beads. She wants to make a necklace of beads. Ann will put beads on a string to
make her necklace. She will use blue and red beads. Blue and red are her favorite colors.
When she has finished, she will tie a knot in the string so the beads won't come off. Then Ann
will wear her necklace and show her fiends. When she puts it on, it will look great!

Copyrighe  N0] Megoered Progess

1 Ann watits to make a

3

head.
knot
necklace

18 5\, =

/ Why does Ann e a knot in the stnng”?

AJto make 1t pretty
@m keep the beads on
it was a mistake

/Whu! will Ann do last?

{A) tie a knot
B Khow her friends
C- put on her necklace

\/ 4 B 3%

Exhibit #10
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D(1- oS RSomun u-11-12 ;

Ist_comprehension {1st_comprebension)

Haunted House

Annic und Rosa were winlking home. It was just getting dark. They got to the big, gray house. They always
hated walking by that house. Tt was old and empty. It had many broken windows. Everyone said it was huuntesd
As they went by, they heard a strange noise. It sounded like a baby crving. They stopped and looked around
but couldnt see anyone. The mose wits coming from the hovse!

Rota was very brave. She walked all the way up 1o the house: Suddenly Rosa beggan o laugh, She pointed to
the roof and said, “Look, Annse, there's our ghost!”

Anmie looked. The notse was coming from a scared linke Kitten, The katten was xtuck on the rool, "Somebmes
things are not what they seem,” Annie¢ smd,

Copanght * X1 Momntod Pregros

/ What 15 this story about?

Q how sometimes things are not as they seem
_B) how Annie and Rosa always hated walking by that house
C. how Rosa was very brave

)/ When did this szory take place?

A. early moming
B, inoon time
late afiernoon

6 What caused the strange noise?

A, a baby
Ba kitten
C. the wind

? What kind of person 1s Rosa?
A sad
B, tired

(C)brave

Ziy 0%

Exhibit #11
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Y051 - Assess mun+

Student
1 WL

1. keep

2. need

3. going
4, what
5, children
6, thing
7. why

8. again
9. want
10. animais
1. sing
12, went
3. jump
14. read
15. said
16 live

17. there
18. one

19 great

20. every

\Dt\,ofo

\yord Lists

S

v

\s¥

. bear

father

find

. sound

. friend

song

- thought

run
enough

brain

. air

knew

. put

. heard

.afraid

16. wind

20

.. choose

. without

. move

then

\Bb\iu

Exhibit #15

Yiztel 12

2nd

10.

ik

12

16.

17.

18

19.

20.

. morning

tred

. shiny

. old

. trade

. promise
. pieces

. suit

. push

though
begins

foad

- light

visit
clue
breathe
insects
weather
noticed

meney

100 %,

s|elalepy epelny

29
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| i Opst - Assessimant
Student Word Lists

Ar

po

1. lunch

2. celebrate

3. believe

== 3. confused
5. motion

6. rough

7. engines
8. tongue

9. crowded
10. wool

11. removed
12, curious

13. silver

14. electric

15. worried
s N
17. glowed
18. clothing

19. interested

20. entrance

B wello

Exhibit #16

;¢

w

7.

8.

r_iﬂ\/

suniight

desert

. Crops
engine

. favorite

. adapration

weather

pond

</9@
Nec,

10

ocean

. pilot

12, fame

19.

20

. precious

. settlers

. guarded

. passenger

. memorize

., environment
adventurer
invented

d/20/17 5

cS"f ho
1. attend
2. protest

3. movement

o

biography
5. attention
6. capture
7. oxygen
8. tales

9. creature
10. obstacles
11. divorced
12 registraton
13. arrested
14. poison
15. material
16. bulletin

17. giant

{ 18 ﬂuent)
e,

e

19. pioneers

20. pouch

4110 as le
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stugent vwora
Pl } V.

1 sewed
2. controlled
3. championships

4. pOsSsessions

9. emerge
0. temperature

11. humidity

13. irrigated

4, thrived

6. evaporate
. classified
18. preserved

19. tashioned

™~

\
\
J

20. courageous |

O ¥ UV WV LW O & ¥ » &

\ ‘:-\\l A
VY
N o
| \ '"'\; \ (
\

Exhibit #17

LiSLS

8. encyclopedia

9. persecution /
—agledigenty
S
10. inevitable /

11. grav ty
12. nuclear
= e ——

14 ru“.’i«ng

5. helium

16. migration
17. immigrants
18. miserable

19. berths

20. oppressad

20

Fustvadion

w

0

31

R §5655 e

armistice

idenlisn

mrhunodeficiency
‘

rr:efjia:»:::ﬁ
|

m3"\'ria'(:t~

infeqtious
)
r..,;:;;é“f_’

chromosome

protpstations

lipefated

chatbffeur
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Post-ASSeSS. 0 10 rao '

Level: Two

Narrative
Concept Questions:

Whac does 1 mean to rmaved

Y3-: ! ’

children do w Keep themaelves busy on Joxg

I Whtr can
ndes 1 # car?

Whae kinds ot things should 9
an overraght trp®

3 DacH IE YOl are 2ng o

How does the westney segr what vor bong alanz on &

nyp!
(2.3
——— e ———————— e A
Score: 3= %
FAM UINFAM
Predsction:

“The Family's First Trip" /
S ORNP G O S v
Thomus hived 1oa small Lown wa \ll "h y 2.00

IV S\

Vv
peopde. It was June L2th and Ihe"m v-uu xlj

V. vl

Lamuy was ;\Lmn.z A telp W AL to val fue sunl

214 Sccven "4 Tant Matesan

Exhibit #18

4-Jw- 2012

T S S A, T
Unhke fus “Jmc town, Atlants s \‘wul\ Thomas
v Vg S
nad never maveled to 2 big wly belore He had o \_r
e b AT ol i AT I
cide wha'.i‘yng fr was 2 two day war lr;‘ So he
needed W take along 1 "'m?m ktrpf' lu sy Nt h
v o v
car. He w.‘(c.t.i.:-){.n L-J-.-L mu}u._r.. 10 Vn(/
s /l/
it he realized thie he nuulc_: umJ ull the e 1 the
S S LSS
car I be read too manch he would get dizay He had 1o
S ol ./ VRV SO
thiok of someétling that worldn® use his ¢yes, He
decaded 1o b bus CD '.JLtver und lnm e CDs ;/l/f

1 U SN UOSIER [1A2 Uty )

LA 51 OOQ VIR

v S
Thomas kngw Ih;'/thr\ Wiy ll "\r oI ril' te

were »‘rm. Lo a country

/
dinnes. Another night the
MR SHOW Hr -1--uzhl l*"g pmtf zr'n 34 i w1 far

ot -u; n. 10 ¢ yn Bt ll.t \l/t;)u ‘ytj ‘j

s cr H al ..Hv : PaG 1f <horte and a tee sttt ,

fu» brat Hg‘h/wifﬁt),« athes, books, and CDs
//

What ekee did he ueed '-k mn 1 \\-am hus tooth-

hrW/ﬂ- s /\Vw-. been smbar-
r1\~.er ¢ Fad | '--gr" m them'
o oA
/T % ay of drmng-\n T QY *rlym Thomas
/ v

2= h LE »n > L'\ Hic par: <n1~ -\cre

looking f\:)‘mu. / -:av u- “Uhamids and his sister
begged wwir pe'“\lc L&) 1r4 4 ;'uyxh b ;mm-

L -Ju:/.ev i3d lc-n»m'xyy‘/
their swammung 3t Lby.! D&Y wyund .y»l/
:yd{y.s h; V(xl Wﬁ —an Aot

i théir suisand spentan howr o 1he poal

A AT WSSl O |

mieg

ditiner The tirs: parof their tnp was fun They
waked forward o seeing thenr aune the neat day

309 werds
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-
Qost Bssesshuntt  U/20
- Level: Two v
- What (\iv
: 7
% Number of Toual Mycues —‘ s get Gaaky 30 e iy W b | y) 9 -
'S Gotal AECHImEe) ‘ He had o think of somethiag
; et — that wouldn't use his eyves
& “iuenner ol Mennung Chang: Mistises _\Aib: detided 10 bring fis CO plaver
§ Takal Ascetshiliny A" and favotie CDy ‘
3 Total 1ol — They would be going ow to cirines
. Avcuracy Acceptabaidity _ They were g;um} 1o a coumery music show
‘g’ Cmecucs  —_Independert o N miscoed e j;b;“f:i’:l :L"X‘-g panss
o M LIS
)‘5':‘ Tel0 mmstues _Tnsinenonal  _ ToI3 mumeses __ far going ot 10 dinnee
E TR e BN VO RE Bt the tousic show would be suside
:‘ — He broughen pase of shorns
3 Rate; 105 % o= 18340 secade = WEA _and s e shir far thar
i Comrea WEM. (405 sppas) Wgo= e almas forge s roothbruch
3 e P SO . WPV — @G pajamas’
& _ He would have been enbarrassed
;é‘ tf he had fseyoaee: them!
3 — The tirseday.of Griving wens ‘quickly
i Retelling Scoring Sheet — 33 he read
% for "The Family's First Trip” — and Tistened 1 bis C0s
— s parents were looking for a hotel Lo sEvin
Setting/Background Thionas
I'homaz-Lived in-2 small tawn — and s sixey begged thor pareris
with only 2,000 people *QS\Q/ —— 10 brwl a place wath o swimming poat
7“ was June 1215 ww _ Thevhad ememberd
2~ and Thomas was exoied — u pack thent swinimung suits
_ Their paceny found 3 small how
Goal —wath 3 heated peal
T/ll- family was planning a wip 17 — Thomay
\_/a Atlamta N'\Q“’ ’ __ and his'sister gorin teir suits
Mt visu hes aun . angd spent & bows
— Atlanmais a big city — 111 the pocd
— Themas had never maveled to 2 big oy — tfore dinner.
before [he frst purt of therr trip was lus
— . Hehad w deade what 1o bang — They looked forward o seeing their aun
St was a rwo day car mp c _ the neat day
< He needed ta take along things o keep him %3 ke »
sy
¥ inthe car Nuniber of wdeas recalled Jb B
Events Other ideas eecalled, mctuding inferences:
—  Hewas-#ading abook =\ H‘Q W{ n+ W\m \[e nb
A und secided 16 bring 1t W
He couldnt read all the tme,
@4 SISt
Fne Family's Fumr Ty, 215 Heh

Exhibit #19
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Post BssessSmin4

Level Two

Questions for “The Family's First Trip”

I Who is the marmrharacter i thisston?
Explicie Ahomas
/

[
/\/ homas

2. How does Thomas feel about the tipr
'\'|I

exoﬂrtd QWM

h\ﬁ {".h/\ﬂ‘\/
)/h! was Thomass

Implicit. to det1d 1.(0 hang on the tip

e (0(304 \ms PJs

- /4"' Vhat does Thomas deads t-.-l‘-"ﬁﬂ"
Explu .‘P woki,

" \Nlm M{Hr
= Toghift
- Sher1s

A Why does Thomas decide 1o take his CDs

slonp and not just books?

Impircst: hie gets dizzy o he wses s eyes too

~lan do both at
Same Tumé

216 Sariew 14 Tesr tdarerals

Exhibit #20

¢ \Wnw has Thomas de

tee shue?

YLl

ciged to-bong shoris:and-a

Tmplicit they are golNg 10°-an outdoor Countiry

mUsic show

> Because he caw
P\atj gutsicle

7 Name twoihings

] L

8 Where

?rl

dar

that Thomas almost [o7gos to

Abrush and pajams

Toothlorusio
+ 3(,1)(1%1“\ 5

Thomas

e llrss dav

and his siser wan! 1o stav
!r‘ ving?

hm‘ﬁl wa
heattd Sw.mm:néj

pec i

........

50% u’/ ¥
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Level: Two

o gbsasrlns

L 3

< Expository

o

"

-

9 Concept Questions:

™

E Hlow G0 whiales frvatie?

| 4

4

2

2

5

2

E (3-2-14
E

: W hiat does “beby arimals s widh B e
= menn 10 youT

:

s

Z e
2

'y

2 3es D)
§

b | -

= How gre baby fish born?

5

-

-

L
Score: M= '\
FAM LINFAM
Prediction:

“Whales and Fish”
S S SN T T

:/\‘;‘1(.‘.::- »:zdh»., /\’:{rl)’hc ~\::;ll.')
are gl 1w ways, Whales are large ar
R A A

lu live in the water, Even 1"uu;,| \uu'u/ n

VO, A //.//./

the uy they n:lymr:c/u/:u/ / e Wl rr
net v%u warer

When they come o the top «

1

Exhibit #21
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Post - Assesshont

-\k‘kc/.)lcl\l'/l \{ /tll\t/’ t ’ /u/t/lo\/l‘/
a y a yuf pe

gus At lﬂc:&."el"c[!lf‘- blow
/u‘ N R4 //

\\‘}u?d\.n ger aur like fish. Fish take 1 aur l
the watet

whales By

‘( s barth 1o Imyuz 5, The
u{\wh/c ‘/ or l)/l‘/l%u/i.w waler n:c/
A AP
away tor x aby N UALK L nother
A ALV A
1:;7111'2 ear Then 3 opd. Fist
hav ma//k’:"t/nl vy Most mother fish gy
r\gg/::{ abis atc/cz‘wl’{lf' er 61”/:
oL A L LR
u':n/lyyan.wml.ﬂ v fish must fig

their own jood

Nl it K ol

\ i]c/,nu l:h/;c alike insome
..‘_- t\c(ta»_ ys%

th is Fuppﬂ\dlu N l*c
ha n 'l/uﬁ\\ Bl u: m

»‘.nu.l Ay 19T words)

Ve 211 l!.}ﬁ

Nimaer of Total Missiers
{Toal Accurazy) O

N b of Meatui-Chatige Mascues
A —

00/

{Towal Acceptabnley !

Tonal Toral
Accuracy Acceprabilicy
-4 gilsy s y‘ InSependent R RN
TA2U miscues e InsmRicnional =10 mestues
21e mistoes. o Frusergcion 1he pscues

Rate 107 xd0= 1L 820 e soconds= o WEM
Correct WPM: (187 —___enots) * 60=
CWPN
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Level: Two

Retelling Scoring Sheet for
“Whales and Fish"

Vet

Main Idea

Wiuiles

and fish borh five

in the water

but they are difterent
1N many wavs

Details

224

Exhibit #22

Whales are large
amumals

They must comg
1o the tom

8 / 5 & -
fos+ - Hssessmentt H-27
o
Main Idea B
— Whales g
. arud fish are alike £
- N some ‘L"a:,’-'\ a0
Details 3
— Whales ~
— and lish have Qippery g
__ antheir sides
__ 1hey have fins '_':
ot their tale 5
Flippers
and fins help svhaies
— and ish swim

of the water

10 get arr

Whales brearke

N atr

through a hide

in the top

of their beads

At the same time

they blow-out

old an

Fch sake moair

from the Waley

Mother whaiss gwe hirth
Lo fve whales

The babs whale comes
1o the op

of e watet

Tght away

lor i

The baby drmks milk
rom 1S molher

for abowt a year

Muost mother fish lay ezgs
I he bilees ate bom
when the eges haich
Right atier they are bomm

the baby lish must find their own food

Secon 14/ Tess Matecals

Fins move
and push the warer away

+9 ldeas
Number of 1deas recalled 'ﬁ -

Other deas recalled, wnduding inferences

@Nhales A€ mammies

Questions for “"Whales and Fish”

<1 Whar s this passage masiv abour?
Eplici: how whales snd £l are alike and

differens

Ty Swire baee +
forfu w| fins ens

Uu W ook
/.‘.\‘cnrdm;; o 1he passage, how arc whales ancl

fich dilferen:?

Expliat: whales breuthe wue and fish 1ake

i air fram the wazer whales give birth to live
babies and hish Lag eggs: hahy whales get lood
fram their moather, and boby lish Bave 1o geg 11

for themseives

ﬂuj wres ...
hffeent

I
3
g
¥
[
]
L]

¢
‘H
¢
-
.
v
-
v
(2
¢
%
-
-
-
-
e
C
c
3
L 3
g
(3
&
3
\
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Fos+t - Assessmend  H-27 |
avel: Two

y ¥ According ro the passage. name snorier wav A Where are fins found on fish and whales?
1‘-7 that whales and hsh are difleven: Explicit on the tall
/'3 Fxpixit any other of the above answers
b

- Whaks eot AFF mj use flnppe(s

fish
© - (ish eat LI
{15

Bag U 'upRIep

3 A Why might 2 mother fish nor knaw her baky
3 A What part of the whale 1s tke-our nose? Imglicit the mother doss not see the babie |
b Implictt the air hole of the hole = the whale's when they are hor, or the habies hawh ‘rn(.'u ;
ﬁ Kead ‘
2 |
§
'
|

Thay have 2 Almest Qi frecent
holeS on €och frooe fhe mothes

Side oF 11s ¥ he

AT

nose *
i

i

"5 Why :fnﬁ v baby whale stay wuh s mother §
! i

I ST @ year i

1t grets toad hom = mo l

/}/o CAH QL ﬁom)

e ﬁ/()ru, nf\o‘(’}\ﬁf' {/‘4 130,

Tetal

—— Irdepender: & corren
What part of whalesand lish ure alike”
Explinr tins ar flippers

Q0me afe bg ¥

Sorl, e el

Exhibit #23

— Inamicticmal. 6-7 conest

ll‘r.\:uuo:. (1< 5 correcr
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Post - Assessmunt di2 112 [#*

181_comprehension { 1a_comprehension)

The Prince and The Boat

Storv 1

A handsome prince was nding his horse in the woods. He saw a dragon, The dragon was
chasing a beautiful princess. The prince chased the dragon away, The prince and the princess
were then married.
Story 2

Mary was taking a boat ride on a lake. The boat tipped over. Mary could not swim. A young
man jumped into the water. He saved her,

Copyrght - 2001 Mesane Pugres

8 What 1s Story 17

-\ a play
{B)a fairy tale
C. a story that could happen

9 If Story 2 ends like Story 1. what would happen next in Story 27

A. A pnnee would kill a dragon,
B The young man would become a prince
'\(\, Mary and the young man would get married

0 What kKind of person wits the prince in Story 17

!’ Ay brave
B lazy
C foolish

1 The prince first saw the dragon chasing the princess

@in the woods
_!._i in & bout
{C\on a lake

:3/4 750/ 8]

Exhibit #24
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Fost Assessmunt 4/t | #*7

Est_comprehension { Ist_comprehension )

Summer Vacation

The first thing Paula did on her summer vacation was take a swimming class al the pool Paula got o medal at
the ¢ad of her ¢lass because she was a good swimmer, Her brether, Max, eamed 1 medal. 0. The best pan of the
class was when the teacher let Paula and Max jump off the diving board, Paula and Max had a great time at thewr
Swimming ciass.

Another thing Paula liked was going to the zoo. She and her family staved all day and saw al! kinds of
animals They saw a show where the seals did lots of tncks. Paula’s favonte animals at the zoo were the monkeys
and the elepbants. Paula and her family had & great summer day at the zoo,

12. Paoia feels

A. sleepy. Q\\b\ \000 [ 0

B. sad.
‘C) happy.

I3 Which wentence s true?

A, Paula liked going 1o the 200
B. Paula saw a dolphin show
C. Paula did not like w dive

14 This passage 1s about 2 girl who

A. needs a swimming class
L Bjenjoys her summer vication.
C. wanlts 1o go to the zoo,

iS. What did Paula do FIRST on her summer vacanon?

A She went 10 the 200,

B.;She took a swimming ¢lass,
C. She camed a medal

Exhibit #25
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